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Introduction

The Model Policies for the Treatment of Transgender Students in Public Elementary and
Secondary Schools document was developed in response to House Bill 145 and Senate Bill 161,
enacted by the 2020 Virginia General Assembly:

“1. That the Code of Virginia is amended by adding a section numbered 22.1-23.3 as follows
§ 22.1-23.3. Treatment of transgender students; policies.

A. The Department of Education shall develop and make available to each school board
model policies concerning the treatment of transgender students in public elementary and
secondary schools that address common issues regarding transgender students in
accordance with evidence-based best practices and include information, guidance,
procedures, and standards relating to:

—

Compliance with applicable nondiscrimination laws;

Maintenance of a safe and supportive learning environment free from discrimination and
harassment for all students;

Prevention of and response to bullying and harassment;

Maintenance of student records;

Identification of students;

Protection of student privacy and the confidentiality of sensitive information;
Enforcement of sex-based dress codes; and

Student participation in sex-specific school activities, events, and use of school facilities.
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Activities and events do not include athletics:

B. Each school board shall adopt policies that are consistent with but may be more
comprehensive than the model policies developed by the Virginia Department of
Education (VDOE) pursuant to subsection A:

1. That the Virginia Department of Education shall develop and make available to
each school board model policies pursuant to subsection A of § 22.1-23.3 of the
Code of Virginia, as created by this act, no later than December 31, 2020.

2. That each school board shall adopt policies pursuant to subsection B of § 22.1-
23.3 of the Code of Virginia, as created by this act, no later than the beginning of
the 2021-2022 school year.”

In June 2020, an advisory committee was formed to review model policies, local policies
throughout the nation, and resources pertaining to the treatment of transgender students in public
schools. The committee included school-based personnel representing diverse Superintendent’s
Regions and disciplines, representatives from state professional associations, parent
representatives, student representatives, representatives from advocacy organizations, and
specialists from the Virginia Department of Education (VDOE). The development of these
model policies is a result of consultation and collaboration with multiple stakeholders throughout
the Commonwealth with a variety of backgrounds and expertise.


http://law.lis.virginia.gov/vacode/22.1-23.3
http://law.lis.virginia.gov/vacode/22.1-23.3
http://law.lis.virginia.gov/vacode/22.1-23.3
http://law.lis.virginia.gov/vacode/22.1-23.3
http://law.lis.virginia.gov/vacode/22.1-23.3

Background

Terminology
This document uses the following terms:

¢ Cisgender: A person whose gender identity aligns with the sex assigned at birth.

e Gender: A set of social, psychological, and emotional traits that classify an individual as
typically masculine or feminine, although the social construct of gender may be more
diverse across a continuum rather than as a binary system.

¢ Gender-expansive/gender-diverse/gender-fluid/gender-nonbinary/agender/gender
queer: Terms that convey a wider, more inclusive range of gender identity and/or
expression than typically associated with the social construct of a binary (two discrete
and opposite categories of male and female) gender system.

¢ Gender Expression: The manner in which a person represents or expresses their gender
identity or role to others, often through appearance, clothing, hairstyles, behavior,
activities, voice, or mannerisms. Gender expression may change over time and from day-
to-day and is not necessarily related to the person’s gender identity.

¢ Gender Identity: A person’s internal sense of their own identity as a boy/man,
girl/woman, something in between, or outside the male/female binary. Gender identity is
an innate part of a person’s identity and can be the same or different from the sex
assigned at birth.

¢ Gender Nonconforming: A person who does not conform to gender stereotypes. Their
gender expression differs from expectations associated with the sex assigned at birth.

¢ Gender Transition: The process of shifting toward living according to their gender
identity, rather than the sex assigned at birth. Transitions can be at different levels,
including social transition, such as new names, pronouns, appearance, and clothing. Some
people may undergo medical transitions, such as hormone therapy or surgery.

e LGBTQ+: An acronym for “lesbian, gay, bisexual, transgender, queer/questioning, and
others.”

e Sex Assignment: A label, generally “male” or “female,” that is typically assigned at birth
on the basis of a cluster of physical and anatomical features. Intersex refers to someone
whose combination of chromosomes, gonads, hormones, internal sex organs, and genitals
differs from the two expected patterns of male or female.

¢ Transgender: A self-identifying term that describes a person whose gender identity is
different from their sex assigned at birth. A transgender girl is a girl who was presumed
to be male when she was born, and a transgender boy is a boy who was presumed to be



female when he was born. Note that there is a wide range of gender identities in addition
to transgender male and transgender female, such as nonbinary.

Related Laws

A brief summary of federal and state laws is included for informational purposes and to aid in
the development of model policies for the treatment of transgender students. The summary
provided in this section does not constitute legal interpretation nor advice. Given the changing
legal landscape, including on-going litigation and different interpretations, school divisions
should consult with their school board attorney.

First Amendment: The First Amendment protects freedom of speech and expression. Schools
may not prevent students from expressing their identity.

Equal Protection Clause of the 14th Amendment: This clause guarantees every citizen equal
protection under the law. It protects LGBTQ+ youth in schools from unfair or discriminatory
school actions.

Title VII of the Civil Rights Act of 1964: The US Supreme Court ruled in June 2020 that this
federal law includes protection based on sexual orientation and gender identity in its prohibition
of employment discrimination.

Title IX of the Education Amendments of 1972: Title IX is a federal law that prohibits schools
that receive federal financial assistance from limiting or denying a student’s participation in any
school program on the basis of sex. This may be understood to prohibit discrimination, including
sexual harassment, based on sex stereotypes, sexual orientation, and gender identity or
transgender status.

Family Educational Rights and Privacy Act (FERPA): This is a federal law that protects the
privacy of student educational records. It prohibits the improper disclosure of personally
identifiable information from student records. Information relating to gender identity or sexual
orientation may constitute personally identifiable information.

Health Insurance Portability and Accountability Act of 1996 (HIPAA): This is a federal law that
mandates the privacy protections for individually identifiable health information. Demographic
information such as gender may be considered protected health information under HIPAA.

Conversion Therapy Prohibited: § 54.1-2409.5. This Virginia state law prohibits licensed
professionals from engaging in conversion therapy with youth under 18 years of age. Note that
conversion therapy is opposed by most major professional organizations such as the American
Psychiatric Association (APA, 2018), the American Counseling Association (ACA, n.d.), and the
American Medical Association (AMA, 2019).

Virginia Values Act: This state law expands the Virginia Human Rights Act to prohibit
discrimination in employment, housing, and public accommodations on the basis of sexual
orientation and gender identity.


http://law.lis.virginia.gov/vacode/54.1-2409.5

Virginia Anti-Bullying legislation: Virginia school boards are required to include bullying
prevention as a part of character education (§ 22.1-208.01 of the Code of Virginia). In addition,
school boards are expected to include bullying as a prohibited behavior in their student codes of
conduct (§ 22.1-279.6.D of the Code of Virginia) and to implement policies and procedures to
educate school board employees about bullying and the need to create a bully-free environment
(§ 22.1- 291.4 of the Code of Virginia). Finally, §§ 22.1-276.01 and 22.1-279.6 of the Code of
Virginia requires including standards for reducing bias and harassment in the enforcement of any
code of student conduct.

Virginia Identification Documents legislation: §§ 46.2-323,46.2-341.12, 46.2-345, and
46.2-345.2 of the Code of Virginia require the Department of Motor Vehicles to offer any
applicant the option to mark “male,” “female,” or “non-binary” when designating the applicant’s
sex on an application for a driver’s license or special identification card. Additionally,

§§ 32.1-261 and 32.1-269 of the Code of Virginia require the State Registrar to issue a new
certificate of birth to show a change of sex upon request and, if a certified copy of a court order
changing the person’s name is submitted, to include the person’s new name.

Guiding Principle to Support Transgender Students

The Virginia Department of Education continues to be committed to working with school
divisions to ensure a positive, safe, and nurturing learning environment for all students. It is
important that as education leaders we affirm our commitment to advancing equity in Virginia’s
public schools. Efforts to advance equity priorities include developing a culturally competent
workforce of educators, closing opportunity and achievement gaps among marginalized student
groups, increasing access to high quality early learning opportunities, and maximizing the
potential of every Virginia student. The key guiding principle of the model policies is that all
children have a right to learn, free from discrimination and harassment.

For many people, their gender identity matches their sex assigned at birth. For others, their
internalized gender identity does not necessarily correspond to the sex assigned at birth, where
the gender identity may be one in a range such as transgender, nonbinary, or gender-expansive.
Gender identity is considered an innate characteristic that most children declare by age five to six
(Lamb & Lerner, 2015). In 2020, the American Psychological Association (APA) and National
Association of School Psychologists (NASP) declared in a resolution that “all persons, including
children and adolescents who are diverse in their sexuality and gender identities, expression,
and/or presentation, have the inherent human right to equal opportunity and a physically and
psychologically safe environment within all institutions.” The American Academy of Pediatrics
(2018) also acknowledged that, “variations in gender identity and expression are normal aspects
of human diversity.”

School divisions are encouraged to develop comprehensive policies, regulations, guidance and
implementation plans to minimize social stigmatization for such students and maximize
opportunities for social integration so that all students have an equal opportunity to attend
school, be engaged, and achieve academic success. This process should be informed by the needs
of students, and the strongest policies are developed when they include student participation.
While the terminology transgender is used throughout this document, it should be interpreted to
include gender-expansive, nonbinary, and gender nonconforming individuals who do not identify
on the cisgender binary.
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To comply with HB 145 (2020) and SB 161 (2020), local school boards shall adopt policies
consistent with model policies contained in this document no later than the 2021-2022 school
year. They may adopt more comprehensive policies than these model policies relating to the
treatment of transgender students. The goal is to develop policies that are informed by the law
and ensure that all students, including transgender students, have safe, supportive, and inclusive
school environments. Local school boards should consult with their school board attorney in the
development of policies and regulations relating to the treatment of transgender students.

The purpose of this document is to present model policies for use during the local school board’s
policy development process. Given the broad range of topics to be addressed by local school
boards relating to the treatment of transgender students, it is likely that multiple policies will be
needed in different categories rather than a single policy. Existing policies and regulations may
also need to be expanded or clarified to be more gender-inclusive or to emphasize specific
protections for transgender, nonbinary, and gender-expansive students. This document provides
information, best practices, guidance, procedures, and standards for each topic, and model
policies are highlighted and distinctive from the discussions. Local school boards may adopt
example language in the model policies or use it as a guide to draft policies that meet the unique
needs of their school division.

Bullying, Harassment, and Discrimination

Because of societal prejudice and lack of awareness or understanding, transgender students may
experience rejection, criticism, or bullying, that affect their emotional health and academic
achievement. A 2019 national survey by GLSEN found that 84 percent of transgender youth feel
unsafe at school, and those who experience victimization have significantly lower GPAs, are
more likely to miss school out of concern for their safety, and are less likely to plan on
continuing their education (Kosciw, Clark, Truong, & Zongrone, 2020). Compared to their
cisgender and heterosexual peers, LGBTQ+ youth report much higher rates of depression,
anxiety, alcohol and drug use, and lower self-esteem. LGBTQ+ youth of color may experience
additional stress and adverse effects as a result of their intersecting identities, facing both bias
against their gender identity or expression as well as racism. Research has shown that LGBTQ+
students experience higher levels of victimization because of their gender identity and/or gender
expression and have more adverse outcomes compared to their cisgender and heterosexual peers
(Human Rights Campaign Foundation, 2018):

e 73 percent of surveyed LGBTQ+ youth have experienced verbal threats because of their
actual or perceived LGBTQ+ identity.

e 77 percent of surveyed LGBTQ+ youth report feeling depressed or down over the past
week, and more than 70 percent report feelings of worthlessness and hopelessness in the
past week.

e 95 percent of surveyed LGBTQ+ youth report trouble sleeping at night.

Furthermore, a recent study found that socially transitioned transgender children who are
supported in their gender identity have no elevations in depression and only minimal elevations
in anxiety relative to population averages (Olson, Durwood, DeMeules, & McLaughlin, 2016).



According to the Office of Civil Rights (OCR), gender-based harassment may include acts of
verbal, nonverbal, or physical aggression, intimidation, or hostility based on sex or sex-
stereotyping, when these acts create a hostile environment and deny or limit a student’s ability to
participate in or benefit from the educational program (OCR, 2001). For transgender students,
acts of verbal harassment may include the intentional and persistent use of names and pronouns
not consistent with their identity. Gender-based harassment may also include the disclosure of
the student’s transgender status without their consent as this presents safety concerns for the
student.

Each local school division should ensure its compliance with all state and federal laws regarding
harassment, intimidation, or bullying. Schools should have well-publicized policies prohibiting
harassment and procedures for reporting and resolving complaints consistent with Model Policy
to Address Bullying in Virginia’s Public Schools (VDOE, 2013) and compliant with the Code of
Virginia § 22.1-276.01, § 22.1-208.01, § 22.1-279.6.D, § 22.1-291 4.

Additionally, the OCR indicated gender-based harassment, including harassment predicated on
sex stereotyping, is covered by Title IX when the harassment is sufficiently serious to deny or
limit a student’s ability to participate in or benefit from the educational program (OCR, 2001).
Thus, schools have a responsibility to respond to discrimination on the basis of sex, including on
the basis of the student’s nonconformance to stereotyped notions of gender.

Schools should provide a safe educational environment for all students and treat all students with
dignity and respect, regardless of a student’s sex, sexual orientation, gender identity/expression,
or transgender status. Local school boards should expand their policies prohibiting
discrimination, harassment, and bullying to emphasize that discrimination or harassment against
a student, by either school staff or by other students, on the basis of their gender identity is
prohibited under federal and state laws. Nondiscrimination policy and related complaint
procedures should be readily accessible to students and parents/guardians. While there are,
existing procedures for complaints related to discrimination, harassment, and bullying, school
divisions may consider emphasizing steps that a student or parent may take for complaints
specifically related to transgender issues. For example, a division-level ombudsman or team may
be established to hear concerns brought by students, families, and staff when their concerns are
not resolved at the school level. This division-level ombudsman or team may also be available to
provide consultations to school staff with questions regarding the implementation of the policies.
To assist staff in understanding how to provide a safe educational environment for transgender
students, refer to considerations for training under the Professional Development and Training
section.

The [School Division] prohibits any and all discrimination, harassment, and bullying
based on an individual’s actual or perceived race, color, national original, religion, sex,
sexual orientation, gender identity, disability, or any other characteristic protected by law.

Any incident or complaint of discrimination, harassment, or bullying shall be given
prompt attention, including investigating the incident and taking appropriate corrective
action, by the school administrator. Complaints alleging discrimination, harassment, or
bullying based on a student’s actual or perceived transgender status shall be handled in the
same manner as other discrimination or harassment complaints. The [School Division’s
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Designated Contact] shall be available to hear concerns from students or parents when
complaints are not resolved at the school level.

Student Privacy/Confidentiality

Many transgender students undergo the process of gender transition to confirm and live as the
gender consistent with their gender identity. School divisions are encouraged to communicate
openly, albeit confidentially, with students and families regarding the student’s transgender
status to ensure that appropriate steps are taken to determine a student’s needs and address any
privacy concerns and associated risks to the student’s well-being. Protecting transgender
students’ privacy is critical to ensuring that they are treated consistent with their gender identity
and minimizing the risk of harm to the students.

Regarding student privacy within the school community, gender transitions, or gender identity
confirmation, may be public or private, and the degree to which others are aware of the student’s
gender identity will influence plans to support the student. Given the potential for discrimination,
sharing this information could expose a student to harassment and abuse from peers or adults
within the school community. School staff should discuss with the student about how they prefer
information about their transgender status to be shared. Some students may wish the information
to remain private while others may prefer that the status is shared or even discussed in class. If
the student is in a setting where they have been known by their assigned sex at birth, options for
privacy may be limited. In some situations, the student’s move to a new school setting (e.g.,
starting middle school, transferring to a different school) affords the opportunity to confirm their
gender identity with more privacy. Regardless of the circumstances, the school should support
the student’s need for privacy and not disclose a student’s gender identity to other students or
parents. Additionally, school staff should treat a student’s transgender status as being particularly
sensitive information that should not be shared even internally among school personnel except to
those with a legitimate educational interest or need to know. When a student undergoes a public
gender transition, schools should work proactively to set clear boundaries about being gender
inclusive and respond to negative reactions from the school community should they arise. Refer
to additional discussions in the Other Considerations section regarding the process for school
personnel when a student or parent informs the school about the student’s transition.

Regarding student privacy outside of the school community, a student’s transgender status, legal
name, or sex assigned at birth may be considered confidential medical information and protected
Personally Identifiable Information (PII). Disclosure of that information may violate the school’s
obligations under the Family Educational Rights and Privacy Act (FERPA) and the Health
Insurance Portability and Accountability Act of 1996 (HIPAA). Although school divisions may
disclose a student’s name and gender as directory information, parents and eligible students have
the right to refuse the designation of that information as directory information, pursuant to

§ 22.1-287.1 of the Code of Virginia. Absent an explicit legal obligation, permission, or
authorization from the appropriate party, such information should not be shared with anyone, and
the local policy should explicitly prevent such disclosures. In order to maintain confidentiality,
school divisions may need to consider additional policies related to record keeping. Refer to
additional discussions on the separation of confidential information under the Student Records
section. Any unauthorized disclosure of protected student information should be addressed
according to existing policies and regulations in accordance with FERPA and HIPAA.
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Additionally, privacy and confidentiality are critical for transgender students who do not have
supportive families. Disclosing a student’s transgender status can pose imminent safety risks,
such as losing family support or housing. According to a recent study, LGBT youth have a 120
percent increased risk of experiencing homelessness compared to youth who identified as
heterosexual and cisgender (Morton, Dworsky, & Samuels, 2017). School divisions will need to
consider the health and safety of the student in situations where students may not want their
parents to know about their transgender status, and schools should address this on a case-by-case
basis. If a student is not ready or able to safely share with their family about their transgender
status, this should be respected. There are no regulations requiring school staff to notify a parent
or guardian of a student’s request to affirm their gender identity, and school staff should work
with students to help them share the information with their family when they are ready to do so.
Refer to additional discussions regarding when parents are aware of but are not affirming of the
student’s transgender status in the next section.

All school personnel shall adhere to legal standards of confidentiality relating to
information about a student’s transgender status, legal name, or gender assigned at birth.

In addition to adhering to all legal standards of confidentiality, school personnel shall
treat information relating to a student’s transgender status as being particularly sensitive,
shall not disclose it to other students and parents, and shall only disclose to other school
personnel with a legitimate educational interest.

Student Identification

For many transgender students, their daily emotional and psychosocial wellness are dependent
on receiving support and recognition for their gender identity. A transgender student may adopt a
name that is different from their legal name on their birth certificate and use pronouns reflective
of their gender identity. Many transgender students will adopt the gender pronouns associated
with their gender identity, but a growing number are using gender-neutral pronouns. Some
examples of commonly used pronouns include she/her/hers, he/him/his as well as gender-neutral
pronouns such as they/them/their and ze/hir/hirs. School divisions should accept a student’s
assertion of their gender identity without requiring any particular substantiating evidence,
including diagnosis, treatment, or legal documents. A student is considered transgender if, at
school, the student consistently asserts a gender identity different from the sex assigned at birth.
This should involve more than a casual declaration of gender identity, but it does not necessarily
require any substantiating evidence nor any required minimum duration of expressed gender
identity, and expression of gender identity can present differently from student to student.

When a student asserts that they have a name and/or pronoun affirming their gender identity,
school staff should abide by the student’s wishes as to how to address the student. All school
employees shall treat all students with respect and dignity. In accepting employment with a
school district, a school staff member agrees to abide by and uphold their school board’s policies
and procedures, as well as federal and state laws. A school administrator may need to direct
school staff to abide by the wishes of a student on their asserted name and pronoun. A school
employee’s intentional and persistent refusal to respect a student’s asserted name and pronoun is
considered discriminatory. Schools also should be prepared for genuinely innocent confusion or
uncertainty that may come up from school staff and students. Existing school board policies,
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including anti-discrimination, harassment, and bullying policies, may need to be adjusted or
clarified relating to processes that address when a school staff member fails to comply with the
student’s request or an administrator’s directive to use the asserted name and pronoun.

Schools shall allow students to assert a name and gender pronouns that reflect their
gender identity without any substantiating evidence. School staff shall, at the request of a
student or parent, address the student using the asserted name and pronoun that correspond to
their gender identity.

In the situation when parents or guardians of a minor student (under 18 years of age) do not
agree with the student’s request to adopt a new name and pronouns, school divisions will need to
determine whether to respect the student’s request, abide by the parent’s wishes to continue
using the student’s legal name and sex assigned at birth, or develop an alternative that respects
both the student and the parents. This process will require consideration of short-term solutions
to address the student’s emotional needs to be affirmed at school as well as the long-term goal of
assisting the family in developing solutions in their child’s best interest. For example, a plan may
include addressing the student at school with their asserted name and pronoun while using the
legal name and pronoun associated with the sex assigned at birth when communicating with
parents or guardians. Research has shown that transgender youth with supportive families
experience a 52 percent decrease in recent suicidal thoughts and 46 percent decrease in suicide
attempts (Ryan, Russell, Huebner, Diaz, & Sanchez, 2010) and that “chosen name used in more
contexts was associated with lower depression, suicidal ideation, and suicidal behavior” (Russell,
Pollitt, Li, & Grossman, 2018). Thus, school staff should be prepared to support the safety and
welfare of transgender students when their families are not affirming. School staff should
provide information and referral to resources to support the student in coping with the lack of
support at home, provide information and resources to families about transgender issues, seek
opportunities to foster a better relationship between the student and their family, and provide
close follow-ups with the family and student. Refer to Appendix A for resources to support
families of transgender students. Whenever school personnel suspects or becomes aware that a
student is being abused, neglected, or at risk of abuse or neglect by their parent due to their
transgender identity, they should report those concerns to Child Protective Services immediately.
Before making a decision on policies relating to situations when parents or guardians are not
accepting of the student’s gender identity, school divisions should consult their school board
attorney.

School Records

Schools’ student information systems typically use the student’s legal name and sex assigned at
birth as reflected on their birth certificate, and some documents attached to student records may
require the use of the legal name and sex assigned at birth. Information in the student
information systems is then used for a variety of documents and processes such as a unique
student identification number needed for proper student accounting (i.e., for purposes of funding
and accountability indicators), communication with parents, class rosters, attendance records,
student identification cards, library cards, standardized tests, year books, and school photos. Not
all transgender students update legal documents to align with their new name and gender, but
they may wish to use the asserted name and gender consistent with their gender identity in their
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school documents and processes. Record keeping that does not include the legal name and sex
assigned at birth as well as the asserted name and gender may pose risks of inadvertently
disclosing the student’s transgender identity as well as cause potential emotional trauma for a
transgender student.

School divisions should develop solutions to support a transgender student’s wishes for privacy.
For example, schools could consider maintaining the student’s legal name and sex assigned at
birth as sensitive information in their student information system that requires additional
privilege to access. The student information system can then separately include the asserted
name and gender identity as additional information that is used to the greatest extent possible to
populate school-related documents and are available to other users. The protection of the
student’s legal name and gender as sensitive information would prevent a student’s transgender
status from being disclosed, such as by a substitute teacher. In situations where school divisions
are required to use or to report a transgender student’s legal name or sex assigned at birth, such
as for purposes of standardized testing or student data reporting to the VDOE, school staff should
adopt practices to avoid the inadvertent disclosure of such information. Additionally, schools
should eliminate gender markers from their forms, documents, and records when feasible. While
the topic of transgender students usually focuses on transgender males or transgender females,
there are students who identify as gender nonbinary, gender-expansive, or gender-
nonconforming. Since the concept of gender is increasingly being viewed as a gender spectrum,
it may be beneficial to remove gender from forms and documents or provide a broader, more
inclusive range of options. For purposes of data collection, the VDOE has expanded gender
choices to include nonbinary as a third option if the student or parent wishes to use this option.

When a student or parent requests to change the student’s name or gender on school records, the
extent to which records are modified will depend on the type of record and the substantiation of
the change. Local school boards may need to revise or clarify current policies relating to the
process to change any element of a student’s record, including the appeals process for decisions
made regarding a change to the student’s record.

School divisions will also need to consider policies relating to records for former students. When
a student transitions after they are no longer enrolled in the school division, they may request
amendments to school records reflecting a new name and gender that are different from those
during their attendance. Former students may want to ensure that information on their records
such as transcripts and standardized test scores are consistent with information they are
submitting such as those on college or job applications. School divisions could consider
respecting a former student’s request to amend records retroactively and may consider
processing those requests in the same way other student record amendment requests are
processed. If a former student obtains a court order changing their name or amend other legal
documents such as their birth certificate, state-or federal-issued identifications, or passports,
school divisions, when requested, should amend the student’s record, including reissuing a high
school diploma or transcript, to reflect the student’s current name and gender. Before making a
decision on policies relating to changes to school records, transcripts, and diplomas, school
divisions should consult their school board attorney.
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[School Division] is required to maintain a record that includes a student’s legal name
and sex assigned at birth and may be required to use or report the legal name and sex
assigned at birth in some situations. In situations where school staff is required to use or to
report a transgender student’s legal name or sex assigned at birth, such as for purposes of
standardized testing, school staff and administrators should adopt practices to avoid the
inadvertent disclosure of such information.

Upon the request of a student or parent, schools shall use the asserted name and
gender on other school records or documents.

Schools shall change a student’s name and gender designation upon verification or
submission of a legal document such as a birth certificate, state- or federal-issued
identifications, passport, or court order. Records of former students may also be re-issued with
the submission of legal documents substantiating the amended name and gender.

Dress Code

Local school board policies regarding dress code should serve to support equitable educational
access for all students. The goal of dress or grooming codes should be to ensure the health and
safety of students and not contribute to a hostile or intimidating atmosphere for any student.
Dress codes, including hairstyles, should encompass broad guidelines that are not gender-
specific and free of gender stereotypes. For example, gender-inclusive language such as
“clothing must be worn in a way such that genitals, buttocks, and nipples are covered with
opaque material” should be used rather than prohibiting certain types of clothing typically
associated with one gender (e.g., “a mini skirt” or “camisole”). Transgender students have the
right to dress in a manner consistent with their gender identity or gender expression, and any
student has the right to expression free from gender expectations, as long as the student’s attire
complies with the school’s dress code. Dress codes should be written, enforced, and applied
consistently and equally to all students regardless of gender. In addition, § 22.1-279.6 of the
Code of Virginia permits any school board to include in its code of student conduct a dress or
grooming code. For school divisions who do include dress and grooming standards for students,
the amendment explicitly states that any dress or grooming code shall “maintain gender
neutrality by subjecting any student to the same set of rules and standards regardless of
gender;...not have a disparate impact on students of a particular gender.”

School divisions should further examine and eliminate provisions for gender-specific attire
relating to school activities and events such as physical education uniforms, school ceremony
attires, sex-segregated graduation gowns, band uniforms, or orchestra uniforms when these
provisions are not necessary for educational purposes. For example, schools may require formal
attire for all students at a choral concert but should not specify that girls must wear dresses and
boys must wear ties.
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https://law.lis.virginia.gov/vacode/title22.1/chapter14/section22.1-279.6/

Dress and grooming codes shall be written relating to the attire or articles of attire
without limits on gender expectations. Students have a right to dress in a manner consistent
with their gender identity or gender expression. Schools shall administer and enforce dress
and grooming codes consistently across the student body, regardless of actual or perceived
gender identity or gender expression.

Requirements for attire for school-related programs, activities, and events shall be gender-
neutral.

Access to Activities and Facilities

Student Participation in School Activities and Events

In general, school divisions should make efforts to reduce or eliminate gender-based practices to
the extent possible. Gender-based policies, rules, and practices can have the effect of
marginalizing, stigmatizing, and excluding students, whether they are gender conforming or not.
Examples of practices that may be based on gender include grouping students for class activities,
gender-based homecoming or prom courts, limitations on who can attend as “couples” at school
dances, and gender-based events such as father-daughter dances. School divisions should review
any gender-based policies, rules, and practices to determine whether they serve a legitimate
educational goal or otherwise non-discriminatory purpose. Any single-gender activity or
program should not be premised on generalizations or stereotypes about the different talents,
capacities, or preferences of any gender. For example, the composition of choruses should be
gender-inclusive and based only on vocal range or quality requirements.

Whenever schools provide sex-segregated activities such as physical education classes, students
should be allowed to participate in a manner consistent with their gender identity. Students have
the right to equitable access to programs, activities, and events that include but are not limited to
acknowledgements, dances, assemblies, after-school programs, extracurricular activities,
intramurals, non-competitive sports leagues, and field trips. For overnight field trips, the school
should not force the student into single-occupancy accommodations that are not required for
other students; however, such alternative accommodations should be made available to any
student requesting them. It is important that school divisions adopt policies and procedures that
are focused on the safety of all students and seek to address privacy interests in situations
involving individuals undressing or showering. School divisions should ensure that all students
who participate in extracurricular activities that involve overnight trips are aware of the school’s
policies and options available to them in advance.

HB 145 and SB 161 exclude athletics for purposes of developing local school board policies.
School divisions should follow rules and policies for interscholastic athletic participation as
outlined by those athletic organizations. The Virginia High School League (VHSL) has provided
policies regarding the participation in gender-specific sports team by transgender students
(VHSL, 2020).
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Schools shall eliminate or reduce the practice of segregating students by gender to the
extent possible.

For any school program, event, or activity, including extra-curricular activities that are
segregated by gender, [School Division] shall allow students to participate in a manner
consistent with their gender identity.

Athletic participation regulated by the Virginia High School League (VHSL) or
another organization such as the Virginia Scholastic Rowing Association (VASRA), as well as
middle school athletics, shall be in compliance with policies and rules outlined by those
organizations.

Access to Facilities

All students are entitled to have access to restrooms, locker rooms, and changing facilities that
are sanitary, safe, and adequate, so that they can comfortably and fully engage in their school
programs and activities. Schools frequently maintain separate restrooms, locker rooms or other
facilities for males and females. Students should be allowed to use the facility that corresponds to
their consistently asserted gender identity. While some transgender students will want that
access, others may want alternatives that afford more privacy. Taking into account existing
school facilities, administrators should take steps to designate gender-inclusive or single-user
restrooms commensurate with the size of the school. When schools have available gender-
inclusive or single-user restrooms or private changing areas, these restrooms or areas should be
accessible to all students without special codes or keys. This would allow for any students
seeking privacy to access single-user restrooms and private changing areas voluntarily. For
locker room facilities without private changing areas, school divisions should make reasonable
accommodations for requests for increased privacy. At the request of any student, schools should
offer alternative arrangements such as a separate changing schedule, use of a nearby private area,
access to a staff member’s office, not requiring students to dress in uniform for physical
education, or offering alternatives to in-person physical education. Any accommodations offered
should be non-stigmatizing and minimize lost instructional time. Also, note that any information
related to accommodations should be handled in such a way as to protect the student’s privacy
relating to their transgender status.

It can be emotionally harmful for a transgender student to be questioned regarding the use of
restrooms and facilities. School staff should not confront students about their gender identity
upon entry into the restroom. Furthermore, as school divisions plan for new school facilities or
renovations, they should consider generally accommodating students who want more privacy
such as designing additional single-user, gender-inclusive restrooms or changing areas.
Additionally, § 22.1-6.1 of the Code of Virginia requires each school board to make menstrual
supplies available at all times and at no cost to students in accessible locations in each
elementary school and in the bathrooms of each middle and high school. Accordingly, these
supplies should be made available in all bathrooms to be gender-inclusive.
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https://law.lis.virginia.gov/vacode/title22.1/chapter14/section22.1-279.6/

Access to facilities such as restrooms and locker rooms that correspond to a student’s
gender identity shall be available to all students.

Upon request, single-user, gender-inclusive facilities or other reasonable alternatives
shall be made available to any student who seeks privacy. Any options offered shall be non-
stigmatizing and minimize lost instructional time.

Professional Development and Training

In order to promote a positive school climate where all students feel safe and supported, school
divisions should incorporate regular education about transgender students into staff professional
development and training. Periodic professional development should minimally be provided to
school mental health professionals (SMHPs), such as school-based counselors, psychologists,
and social workers. SMHPs play a critical role in addressing the mental well-being of students
that may have an impact on their academic performance. Thus, they are key personnel in
addressing challenges that transgender students may face in their schools. Yet, in a recent
national survey (GLSEN, 2019), 80 percent of SMHPs received little to no competency training
in their graduate programs related to working with transgender populations, and 37 percent had
not received any formal education or training on LGBTQ-specific student issues during their
professional careers. When they receive competency training and continuing education and
training activities related to LGTBQ+ students, SMHPs feel more confident and engage in more
efforts to support LGBTQ+ students directly and to address overall school climate. In addition to
SMHPs, school divisions should provide training to all school staff, including but not limited to
custodial staff, administrative support staff, substitute teachers, school nurses, and bus drivers.
Any staff with opportunities to interact with students would benefit from training that fosters a
safe and supportive school climate.

The goal of professional development for all staff is to ensure that they understand the rights of
all students to a safe learning environment and the local school board’s expectations regarding
the treatment of transgender students. Additionally, professional development should include
LGBTQ+ cultural competency training. It is recommended that training provided to school staff
cover the following components:

e Key LGBTQ+ terminology and the use of unbiased language to promote equality and
justice for LGBTQ+ students.

e Challenges and barriers frequently faced by LGBTQ+ students. This should heighten
awareness of the implicit bias and discrimination that transgender students may encounter
and identify the need for a gender-inclusive school.

e Federal and state laws and local school board policies and regulations relating to the
rights of all students to a safe learning environment. This should include expectations
relating to preventing, identifying, and responding to bullying and harassment of
transgender students. Another area to address is the student’s rights to privacy and how
unauthorized disclosures to peers, parents, school staff, and other third parties may
negatively impact the student’s safety and well-being.

e Practices to create a safe, inclusive environment for all students. This should include
strategies to promote understanding and foster positive relationships between LGBTQ+
students and their peers and the school community and steps to affirm LGBTQ+ students.
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e Knowledge of LGBTQ+ affirming resources for students and families.
e Strategies to engage parents and other stakeholders regarding an inclusive school
community that affirms LGBTQ+ students.

These components may overlap with or intersect other professional development topics such as
bullying prevention, mental health awareness and suicide prevention, equity, positive school
climate, or trauma-sensitive practices. Local school divisions should coordinate the various
professional development activities for consistency, including incorporating LGBTQ+ student
considerations into training opportunities of other topics. Additionally, to ensure effective
training, school divisions should use evidence-based curricula or consult with experts for the
development and delivery of LGBTQ+ cultural competency training. The inclusion of content
experts, including those with lived experiences, in the training may be vital in developing allies
for LGBTQ+ students. Refer to Appendix A for resources related to professional development
and training.

All school mental health professionals shall be trained annually on topics relating to
LGBTQ+ students, including safety and support for LGBTQ+ students.

Other Considerations

Students and staff each have their own unique religious and personal experiences, views, and
opinions. Local school boards have an opportunity to lead discussions on issues of gender
identity. It will be important to engage communities regarding policies, regulations, and
procedures to ensure equal access to education. Involving appropriate community members
should help to reconcile sometimes deeply conflicting community views. For example, engaging
students and parents will be critical in developing policies and procedures relating to student
privacy and addressing situations where parents are not affirming their child’s gender identity.
Additionally, local school boards may need to review agreements and processes with community
partners for any activities taking place on school grounds to ensure consistency in practices. For
example, local school boards may consider the applicability of policies relating to dress code and
access to activities and events for programs such as Junior Reserve Officers Training Corps
(JROTC) or community youth athletic leagues who use school facilities. While the conversation
is not easy, local school boards and school staff will need to provide clear guidance on the
implementation of these policies and reduce their exposure to legal liability.

In order for the policies to be effective, local school boards should consider developing detailed
guidelines and processes for the implementation of these policies. For example, to ensure
consistency across the division, guidelines for the implementation of policies should include
processes to update student classroom records and other school records with the student’s
asserted name and, if necessary, appropriate gender marker. Such a process will require clear
procedures and coordination across the school division by all personnel with responsibilities
related to student information and records, including but not limited to registrars, technology
support personnel managing student information systems, administrative support personnel, and
test administrators. Additionally, processes, including forms or templates, should be developed
to support students or parents requesting a name and gender change and requesting an action
plan to support the student’s transition. School divisions are recommended to establish and
designate a point-of-contact or team of knowledgeable and affirming staff members to support
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transgender students. When a student informs the school about their transition or requests a
change to their name and gender, it is recommended that a point-of-contact, or a multi-
disciplinary school team if needed, meet with the student (and parents/guardians if the
parents/guardians are affirming of the student’s gender identity) to develop a plan to
accommodate the student’s needs and requests. A template may be helpful to develop a plan that
includes areas to be addressed such as names and pronouns, privacy concerns, communication
plans, student information and records, access to facilities and activities, and other
considerations.

In addition to policies that address the areas discussed above, local school boards should
consider developing additional policies, regulations, or guidelines that foster an inclusive school
climate. For example, school divisions may consider ensuring LGBTQ-inclusive curricula.
According to GLSEN, schools with LGBTQ-inclusive and affirming curricula have students who
have less-hostile school experiences, increased feelings of connectedness to the school
community, better academic and mental health outcomes, and are less likely to miss school
(GLSEN, 2019). School divisions may take an inclusive approach by incorporating educational
content that is transgender affirming into the general education curriculum, such as history,
literature, and science. For example, material may feature or include transgender people or
highlight the contributions of LGBTQ+ people in state and US history curricula. School
divisions should also initiate efforts to curate an inclusive library collection. As with many
curricular choices, school divisions should involve key stakeholders in making those decisions.
School divisions will need to consider additional actions if they wish to include material related
to gender identities in Family Life Education (FLE). Per the Code of Virginia § 22.1-207.2,
parents and guardians have the right to review the Family Life Education (FLE) curriculum.
Additionally, in the Code of Virginia § 22.1-207.1, parents and legal guardians have the right to
excuse their child from all or part of FLE instruction.

To further foster positive, inclusive school climates, school divisions should promote activities
and LGBTQ-affirming resources for students and families. For example, schools should support
the formation of student clubs or programs regarding issues related to LGBTQ youth such as
Gay-Straight Alliances or Gender & Sexuality Alliances (GSAs), ensuring that these are equally
easy to establish in relation to other student clubs or programs. Besides professional development
for school staff, students may also benefit from training on an inclusive school environment. This
may be in the form of peer-led education groups, educational material on student rights and
training on self-advocacy skills, learning assemblies, or training of student leaders. Other
affirming activities include the promotion of visible supports for LGBTQ+ youth such as the use
of flags and stickers and the sharing of affirming community resources. Examples of resources
for students are provided in Appendix A.
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Appendix A: Resources

Resources for School Divisions
American Psychological Association (APA) LGBT Youth Resources

APA Promoting Resiliency for Gender Students Diverse and Sexual Minority in Schools

APA Supporting Transgender and Gender Diverse Students in Schools: Key Recommendations
for School Administrators

Gender Spectrum Gender Inclusive Schools Toolkit

GLSEN Safe Space Kit

Gender Spectrum Schools in Transition: A Guide for Supporting Transgender Students in K-12
Schools

Midwest Symposium for Leadership in Behavior Disorders LGBTQ 101

National School Board Association Transgender Students in Schools: Frequently Asked
Questions and Answers for Public School Boards and Staff

National Black Justice Coalition Words Matter Gender Justice Toolkit

SAMHSA A Practitioner's Resource Guide: Helping Families to Support Their LGBT Children

Teaching Tolerance Classroom Resources

US Department of HHS and National Center on Parent, Family and Community Engagement
Healthy Gender Development and Young Children: A Guide for Early Childhood Programs and
Professionals

Virginia School Boards Association (VSBA) Council of School Attorneys (COSA)
Welcoming Schools

Model and Existing Policies and Guidelines

Arlington Public Schools APS School Board Policy Information: Transgender & Gender Non-
Conforming Students, Policy Implementation Procedures: Transgender Students in Schools,
Transgender Students in Schools - Guidelines and Implementation Plan

Boulder Valley School District Guidelines Regarding the Support of Students and Staff Who Are
Transgender and/or Gender Nonconforming

California Safe Schools Coalition Model School District Policy Regarding Transgender and
Gender Nonconforming Students

GLSEN Model School District Policy on Transgender and Gender Nonconforming Students
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https://www.apa.org/pi/lgbt/programs/safe-supportive/lgbt
https://www.apa.org/pi/lgbt/programs/safe-supportive/lgbt/resilience
https://www.apa.org/pi/lgbt/programs/safe-supportive/lgbt/school-administrators.pdf
https://www.apa.org/pi/lgbt/programs/safe-supportive/lgbt/school-administrators.pdf
https://www.aisne.org/uploaded/_Information_Resources/Documents_PDF%27s/Diversity_Inclusion/Gender_Inclusive_Schools_Toolkit.pdf
https://www.glsen.org/sites/default/files/GLSEN%20Safe%20Space%20Kit.pdf
https://gender-spectrum.cdn.prismic.io/gender-spectrum%2F7c4c63b2-52f2-4cb0-a48f-dd049bf6962c_schools-in-transition-2015-min.pdf
https://gender-spectrum.cdn.prismic.io/gender-spectrum%2F7c4c63b2-52f2-4cb0-a48f-dd049bf6962c_schools-in-transition-2015-min.pdf
https://www.pageturnpro.com/Midwest-Symposium-for-Leadership-in-Behavior-Disorders/88384-ReThinking-Behavior-Winter-2019/flex.html#page/20
https://cdn-files.nsba.org/s3fs-public/reports/10711-4559_Transgender_Guide_V5_Final.pdf?wMopVcBHdWlG8wtOL.XdGhhHq_Z.bX0b#:~:text=As%20stated%20above%2C%20FPCO%20has%2Cinaccurate%E2%80%9D%20or%20%E2%80%9Cmisleading.%E2%80%9D
https://cdn-files.nsba.org/s3fs-public/reports/10711-4559_Transgender_Guide_V5_Final.pdf?wMopVcBHdWlG8wtOL.XdGhhHq_Z.bX0b#:~:text=As%20stated%20above%2C%20FPCO%20has%2Cinaccurate%E2%80%9D%20or%20%E2%80%9Cmisleading.%E2%80%9D
http://nbjc.org/words-matter-gender-justice-toolkit
http://nbjc.org/words-matter-gender-justice-toolkit
https://store.samhsa.gov/product/A-Practitioner-s-Resource-Guide-Helping-Families-to-Support-Their-LGBT-Children/PEP14-LGBTKIDS
https://www.tolerance.org/classroom-resources
https://depts.washington.edu/dbpeds/healthy-gender-development.pdf
https://depts.washington.edu/dbpeds/healthy-gender-development.pdf
https://www.vsba.org/services/vsba_cosa/
https://www.welcomingschools.org/
https://www.apsva.us/student-services/transgender-gender-nonconforming-youth/
https://www.apsva.us/student-services/transgender-gender-nonconforming-youth/
https://go.boarddocs.com/vsba/arlington/Board.nsf/files/BDNQEE68DE84/$file/J-2%20PIP-2%20Transgender%20Students%20in%20Schools.pdf
https://www.apsva.us/wp-content/uploads/2019/09/Draft-Transgender-Students-in-Schools-Guidelines-English-4.pdf
https://resources.finalsite.net/images/v1559688007/bvsdorg/jmzomuch2pqpxnediene/AC-E3.pdf
https://resources.finalsite.net/images/v1559688007/bvsdorg/jmzomuch2pqpxnediene/AC-E3.pdf
http://www.casafeschools.org/resourceguide/model-school-district-policy-transgender-gender-nonconforming-students/
http://www.casafeschools.org/resourceguide/model-school-district-policy-transgender-gender-nonconforming-students/
https://transequality.org/sites/default/files/images/resources/trans_school_district_model_policy_FINAL.pdf

Madison Metropolitan School District Guidance & Policies to Support Transgender, Non-Binary,
and Gender-Expansive Students

Massachusetts Department of Elementary and Secondary Education Guidance for Massachusetts
Public Schools Creating a Safe and Supportive School Environment: Nondiscrimination on the
Basis of Gender Identity

Montgomery County Public Schools Guidelines for Students: Gender Identity

Oregon NOW Model Student Dress Code

State of New Jersey Department of Education Transgender Guidance for School Districts

US Department of Education Examples of Policies and Emerging Practices for Supporting
Transgender Students

Virginia High School League (VHSL) Virginia High School League Handbook and Policy
Manual 2020-2021

Professional Development Resources
American Counseling Association LGBTQ-Affirmative Counseling Competencies (in
partnership with Human Rights Campaign)

Garden State Equality Professional Development Workshops

GLSEN Professional Development

Rainstorms to Rainbows (LGBTQ+ Consulting and Counseling)

Side-by-Side Trainings

Teaching Tolerance (Gender & Sexual Identity Webinars)

The Safe Zone Project (Awareness and Ally Training Workshops)

Welcoming Schools Professional Development

Resources for Students
Campus Pride

Centers for Disease Control and Prevention LGBTQ Youth Resources

Human Rights Campaign Transgender Resources

It Gets Better Project
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https://support.madison.k12.wi.us/guidance-policies-support-transgender-non-binary-and-gender-expansive-students
https://support.madison.k12.wi.us/guidance-policies-support-transgender-non-binary-and-gender-expansive-students
https://resources.finalsite.net/images/v1559688007/bvsdorg/jmzomuch2pqpxnediene/AC-E3.pdf
https://resources.finalsite.net/images/v1559688007/bvsdorg/jmzomuch2pqpxnediene/AC-E3.pdf
https://resources.finalsite.net/images/v1559688007/bvsdorg/jmzomuch2pqpxnediene/AC-E3.pdf
https://www.montgomeryschoolsmd.org/uploadedFiles/compliance/GenderIdentifyGuidelinesForStudents.pdf
http://noworegon.org/wp-content/uploads/sites/12/2018/01/or_now_model_student_dress_code_feb_2016__1_.pdf
http://noworegon.org/wp-content/uploads/sites/12/2018/01/or_now_model_student_dress_code_feb_2016__1_.pdf
https://nj.gov/education/students/safety/sandp/transgender/
https://www2.ed.gov/about/offices/list/oese/oshs/emergingpractices.pdf
https://www2.ed.gov/about/offices/list/oese/oshs/emergingpractices.pdf
https://drive.google.com/file/d/1bAp-szoI6yLz_ZFzFVTbyEgiCBH0ZXGA/view
https://drive.google.com/file/d/1bAp-szoI6yLz_ZFzFVTbyEgiCBH0ZXGA/view
https://aca.digitellinc.com/aca/lessons/1
https://www.gardenstateequality.org/professional_development_workshops
https://www.glsen.org/professional-development
http://rainstormstorainbows.weebly.com/about.html
http://www.sidebysideva.org/trainings
https://www.tolerance.org/search?f%5B0%5D=facet_content_type%3Awebinar&f%5B1%5D=facet_sitewide_topic%3A6
https://thesafezoneproject.com/
https://www.welcomingschools.org/training/
https://www.campuspride.org/
https://www.cdc.gov/lgbthealth/youth-resources.htm
https://www.hrc.org/resources/transgender
https://itgetsbetter.org/

Harvard Law School LGBTQ+ Advocacy Clinic and NCLR Trans Youth Handbook: Helping
You Learn About Your Legal Rights in Different Areas of Your Life

Transgender Assistance Program of Virginia

The Trevor Project

UVA Teen & Young Adult Transgender Clinic

Virginia Department of Health (VDH) Virginia Transgender Resource and Referral List

VDH Resources for LGBTQ Youth

Resources for Parents
Child Welfare Information Gateway Resources for Families of LGBTQ Youth

Helping Families Support Their LGBT Children

Movement Advancement Project Family Support: Resources for Families of Transgender &
Gender Diverse Children

PFLAG

San Francisco State University The Family Acceptance Project

San Francisco State University Supportive Families, Healthy Children: Helping Families with
LGBT Children

Trans Youth Family Allies Resources for Parents

Welcoming Schools Transgender and Non-Binary Children: Books to Help Adults Understand

Advocacy Organizations
Equality Virginia

Gender Spectrum

GLSEN Richmond Chapter

GLSEN Northern Virginia Chapter

He She Ze and We

National Black Justice Coalition

National Center for Transgender Equality Youth & Student Issues
Shenandoah LGBTQ Center
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https://www.harvardlgbtq.org/trans-youth-handbook
https://www.harvardlgbtq.org/trans-youth-handbook
https://tapvirginia.org/
https://www.thetrevorproject.org/
https://med.virginia.edu/pediatrics/divisions/division-of-general-pediatrics/teen-young-adult-clinic/teen-young-adult-transgender-clinic/
https://www.vdh.virginia.gov/content/uploads/sites/10/2019/04/TransRRList.pdf
https://www.vdh.virginia.gov/adolescent-health/resources-for-lgbtq-youth/
https://www.childwelfare.gov/topics/systemwide/diverse-populations/lgbtq/lgbt-families/
https://nccc.georgetown.edu/documents/LGBT_Brief.pdf
https://www.lgbtmap.org/advancing-acceptance-for-parents
https://www.lgbtmap.org/advancing-acceptance-for-parents
https://pflag.org/
https://familyproject.sfsu.edu/
https://familyproject.sfsu.edu/sites/default/files/FAP_English%20Booklet_pst.pdf
https://familyproject.sfsu.edu/sites/default/files/FAP_English%20Booklet_pst.pdf
http://www.imatyfa.org/parents.html
https://www.welcomingschools.org/pages/gender-identity-and-children-books-to-help-adults-understand/
https://www.equalityvirginia.org/
https://www.genderspectrum.org/
https://www.glsen.org/chapter/richmond
https://www.glsen.org/chapter/northern-virginia
https://heshezewe.org/
http://nbjc.org/
https://transequality.org/issues/youth-students

Side by Side

Trans-Latinx DMV
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http://www.sidebysideva.org/
https://www.translatinxdmv.org/
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